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ANALYSIS OF PRAGMATIC ABILITIES IN SCHOOL CHILDREN
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ϔǯ
intent. They involve motivation, aims and objectives that one wishes to achieve by 
communicating with other. Conversational abilities refer to the subject’s capacity for 

interchange. Pragmatic language ability refers to the ability to use language in a social 
ǤǣͺͶǡͽ
ͷ͸ ǡ    Ǥ        
pragmatic ability in school age children and to compare pragmatic abilities in relation 
 ǡ    Ǥ 	 ǡ     
Ǧ ȋ  Ǧ Ƭ Ǧ
 ȌǤ ǣ  
            
ǡϔ
in relation to the education of their Ǥǣϔ
assumption of intelligence as basic ability and relatively reliable predictive factor in 
the development of pragmatic skills as well as the children whose parents have higher 
education have more stimulating speech and language backgrounds and diverse cultural-
sociological models of communication.
ǣǡǡcommunication, language development
INTRODUCTION
Children vary in their ability to use language in social contexts and this has important 
ȋǡʹͲͳͺȌǤǡ
ϐ	ǡǤ
interaction of language and social context. Since its birth, the child is surrounded by 
speech, mainly by speech that adults refer to each other or to the child, which means 
not monologue but dialogue. In the frame of very complicated social interaction, which 
ǡǤ
ǣ
system, to develop linguistic ability, competency and on the other hand through social 
Ǥ
ȋ©ǡʹͲͲ͸ȌǤ
Sociolinguistic approach to the study of language has led to the emergence of new 
Ǥ
Ǧ
  ǡ   
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competence. Such competence are important in adult–child relations, qualifying 
children as interactional competent students in educational settings, and play a 
ϐǯǤ
ǡ




      ǡ    
    ȋ©ǡ ʹͲͲ͸ȌǤ    
  ȋȌ       
ȋȌǤ 	        
ϐϐ




Under the ability, on the contrary, it is essential to understand the power of 
ǡ
ǡ
   Ǥ  ȋ
language in Ȍȋ
     ǦȌǤ      
activity we should consider the combined effects of a whole variety of factors, amongst 
ǡǦǡǤǯ
         ǡ   
interaction as adjacent responsive and reactive verbal actions that serve as the building 
Ǥ
Communication and Language competence
         
  ǡ ǤǤ
able to possess, develop, and use such a perfect tool for communication as language is. 
Ǥϐǡ
which the representatives of a group must master in order to be able to communicate 
   ȋ   ȌǤ     
Ǥ
Knowledge of a language cannot be inherited, therefore it is not congenital, congenital is 












logistic, psychological, social anthropological course in studying speech and language 






which speech and language are developed in Ǥ
which above mentioned authors start is the interactive contextually oriented model of 
behaviour and development of speech in which the child is seen not only as a passive 
receiver from the outside but also as an active one in interpersonal meeting at which the 
meaning of ȋǤǡͳͻͻ͸ȌǤ	ǡ
ǯcommunication with adults is the elementary form of living activity in which the 
ǯǤ
  Ǧϐ
   Ǥ     ǡ ǡ ϐ
operations and Ǥ      
Ǥ











         
         Ǥ 









of action into verbal plan, which allows the child gradually to learn the meaning of the 
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ǤǦ  






competence refers to the use of language in phonology, morphology, syntaxes and 
ȋǡǡȌ
Ǥ	ǡ
ability to use different forms that are semantically and syntactically correct, but that 
person does not identify the right moment when those construction should be used in a 
ϐǤǡ
      ϐ 
   Ǥ Ȁ    
language through phonology morphology syntax semantics but it does not refer to the 
Ǥ
semantics do not always provide good communication, because the communication 
    ǡ    Ǥ  ȋʹͲͲͳȌ
emphasise that language ability is necessary condition for communicative competence, 
but not the only one. Children, even when they do not fully understand the language, 
    Ǧ        
ȋæƬ
ǡʹͲͲ͸ȌǤ
intentions of an interlocutor is explained by social cognition whose importance for 
conversation and ȋǡʹͲͲʹȌǤ





ǡ ǡ  ǡ ǡ Ǥ
second one is adjusting the language to the requirements of the situation or interlocutor 




of new topics of conversation, ȌǤ
using nonverbal signs in ǣǡ
ǡǤ
Ǥ      
Ǧ          
what the words or phrases in those expressions might mean by themselves. Pragmatics 
ǦǡȀ
Ȁǡǡ
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circumstances. Pragmatics studies how the context affects what is said. Pragmatics 
studies the invisible meaning, in other words, it explores how more is communicated 
    Ǧ             
Ǥǡȋǡ
ǡ ȌǤ       ǡ   
     Ǥ 
       
ȋǡʹͲͲʹȌǤ
ϐǤ
refers to the use of language in phonology, morphology, syntaxes and semantics both 
ȋǡǡȌ
Ǥ	ǡ





interaction are prerequisites of effective communication. Communicative competence 
  ǡ ǡ ǡ   ǡ    
Ǥ Ȁ     ǡ ǤǤ ǡ
morphology, syntaxes, semantics, however, it does not refer to the pragmatic dimension 
Ǥ
communication, because the ǡ
and linguistic context. Communicative competence refers to the use of social rules of 
Ǥ
certain level of a language system, preserved processing system with access to a rich 
ǡ   
people are the prerequisites for the development and implementation of pragmatic 
Ǥ  ȋʹͲͲͳȌ       
for communicative competence, but not the only one. Children, even when they do 
   ǡ   Ǧ 
in order to understand the intention of interlocutor. Pragmatic ability involves the 
development of  language system, cognitive development, memory capacity, reasoning 
ability, integration of information while following the intention of the interlocutor, prior 
ȋȌȋǡʹͲͲ͵ȌǤ
Pragmatics refers to how to language is used in context to a range of purposes. 
ǡǤ
how to initiate, regulate and terminate conversations.

         ϐ  
together linguistic pragmatics and child development, and encompasses different 
traditions and theoretical perspectives on language and social interaction.
ǯǤϐ
ϐǤ
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months children show by hand what they want, they express intentions by gesture, and 
  Ǥ  ϐ
ȋ
ǡϐǡǡȌǤ







the child, the child turns his head and replies by intonation, by facial expression and 
Ǥ           Ǥ
ǡ




Introduction and development of the topic is possible only if the topic relates to the 
familiar objects and events and is encouraged by adults. Children at the age of three 




other words logical connection between statements from the one that proceeded is in 




but with characters, events and actions. Reasoning ability is developed only at the 
 ϐǡǤ
the transferred meaning, this ability appears much earlier, at the age of three, but 
ȋǤǤȌǤǡ
children learn the lexicocommunicative and pragmatic means that enable full verbal 

ϐǡǡǡǡǡǡǡ
 Ǥ           
ǡǡǡ
another, to maintain group identity. Studies on the conversations of young children 
show that many interactive capabilities are already present before starting school.
METHOD
            Ǥ

ǡǤ
of this research is based on that pragmatic ability depends on intelligence, age and 
social experience.
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Sample and Instrument
ͶͲǡ͹ͳʹǡ
    Ǥ    Ǧ ͻͲ   ͻͲ 
ȋȌǤ
   Ǥ 	  ǡ      
Ǧ ȋ Ǧ Ƭ Ǧ
 ȌǤ    ͶͶ
ȋȌǡǤ
    ȋͶͶȌǤ     
ǦǤ

Ǥ   ǣ











ͳǤ Results on the Test of Pragmatic Language
Pragmatic M Std Min Max
raw score ͵ͷǤ͸͹ ͶǤͷ͹͸ ͵Ͳ ͶͶ
Ψ ͷͶǤͻͷ ʹͺǤͶͲͺ 11 ͻ͸
age equivalent ͺ ͵Ǥ͵͹Ͳ 1 11
ǣͷǦǢ8-results above the age level, 6 months higherǢͷͷǦ
ǡ͸ͺ
ͷ shows that this age children in primary school, on average, successfully 
ͷͶǤͻͷΨǤ͵ͷǤ͸͹ȋͶͶȌǤ
the minimum and maximum achievements, there are children who had the maximum 
 ǦͶͶ Ǧ  Ǥ ǡ
      ǡ       ͸
months older.
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ʹǤ Results of the Test of Pragmatic Language / components
Components  M Std Min Max
physical setting ͶͲ 8.88 ͲǤ͵͵ͷ 8 9
 ͶͲ 9.08 0.997 7 10
 ͶͲ ͸Ǥ͹ͺ 1.097 Ͷ 8
speech act ͶͲ ͸ǤͷͲ 1.155 Ͷ 8
Ǧ ͶͲ ͵Ǥͳ͵ 1.925 0 ͸
 ͶͲ ͳǤ͵ͷ ͲǤͺ͸Ͷ 0 ͵
 ʹ       ǯ   











͵Ǥ IQ and achievement on the Test of Pragmatic Language / components
Components   
Physical setting 1.group 15 ͳ͸Ǥ͵͵
2.group 11 ʹ͵ǤͲͲ
͵Ǥ ͳͶ ʹ͵ǤͲͲ
 1.group 15 ͳ͵ǤͻͲ
2.group 11 20.09
͵Ǥ ͳͶ 27.89
 1.group 15 ͳͶǤͳ͵
2.group 11 ͳͻǤ͵ʹ
͵Ǥ ͳͶ 28.25
Speech act 1.group 15 ͳͷǤ͸Ͳ
2.group 11 17.09
͵Ǥ ͳͶ ʹͺǤͶ͵
Ǧ 1.group 15 ͳ͵ǤͲ͹
2.group 11 18.55
͵Ǥ ͳͶ ͵ͲǤͲͲ
 1.group 15 17.07
2.group 11 18.55
͵Ǥ ͳͶ 25.71
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ͶǤϔ
Physical 
setting   Speech act
Ǧ
gestural cues 
h2 ͻǤʹͶ͵ ͳͳǤ͵Ͷʹ 11.192 10.599 ͳ͸Ǥͷͻ͵ ͷǤͳ͵ͺ
df 2 2 2 2 2 2
p 0.010 ͲǤͲͲ͵ ͲǤͲͲͶ 0.005 0.000 0.077
In this research, intelligence has proved to be an important factor of pragmatic 
ǤͶ
ǡ   Ǧ  ȋ δ ͲǡͲͲͳǢ 2 αͳ͸ǡͷͻ͵Ȍǡ ǡ
topics, speech act.
           





related to the achievements of the pragmatic language test, namely, children from the 
 ǡ ǤǤ    ͳͳͳǦͳʹͷ  
Ǥϐ





Grades M Std 
2. ͸͹ǤͶͲΨ 22.107 10
͵Ǥ ͶͳǤͶͲΨ 27.897 10
ͶǤ ͸ͳǤ͹ͲΨ ͵ʹǤ͹͵ͺ 10
5. ͶͻǤ͵ͲΨ ʹ͸Ǥ͵ͺʹ 10





 above average average below average
7 Ψ ͵͵Ǥ͵ ͵͵Ǥ͵ ͵͵Ǥ͵ 0
8 Ψ 0 50.0 55.0 0
9 Ψ 11.8 ͳ͹Ǥ͸ ʹ͵Ǥͷ Ͷ͹Ǥͳ
10 Ψ 25.0 0 50.0 25.0
11 Ψ 0 0 ͸͸Ǥ͹ ͵͵Ǥ͵
12 Ψ 0 100 0 0
 Ψ 10.0 25.0 ͵͹Ǥͷ 27.5
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 ͸         ͹  ͳʹǤ Ǧ 
ȋǡ
ǡ͵͵ΨȌǤ
   ǡ 
Ǥ
who, according to their results, belong to the group of children below average, are 
ǦȋͶ͹ΨȌǡǦȋ͵͵Ǥ͵ΨȌǦ
ȋʹͷΨȌǤǡ
that the majority of the children aged seven to twelve have achieved average results at 
   ȋ͵͹ǤͷΨȌǤ 
average and below average is almost equal.
Parent education 
Social experience of the child we watched through parent education. In this study 
         parents have a 
higher education level. It is concluded that education of parents, is an important factor 
ǯǤ
͹Ǥ Test results on the pragmatic language and the education of parents












Secondary School degree ͳ͹Ǥ͸ͺ
117.000 ͲǤͲ͵Ͷ
University degree 25.20
 Ǧ        Ǥ  
ϐ





 ǯcommunication is one step towards understanding them 
Ǥcommunication. 
  ǡ        
expression on the basis of the contextual factors of the situation and on the basis of 
ȋƬǡʹ ͲͲ͹ȌǤ
pragmatically demanding questions is dependent on many developmental factors. 
ǡcommunication, it is not possible to represent 
all factors affecting communication, which is why the focus here is only on some of 
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ǤǦ
Ǥ
possible to understand linguistic information that is uttered and formulate a verbal 
Ǥǡǯ
with the linguistic structure of questions and ability to understand the meanings of 
Ǥǡ
since without cognitive abilities necessary for pragmatic understanding, utterance 
interpretation remains problematic. 
           
ǡͳͳͳǦͳʹͷ
Ǥϐ
intelligence as basic ability and relatively reliable predictive factor in the development 
of pragmatic abilities. ǡ
does not indicate a continuous and a clear correlation of these two variables. School age 
ϐǤ




education of their ǤϐǤǯ




ϐcommunication relations that are important for conversational 
ǣ Ȍ Ǧ ǡ Ȍ     
ǡȌȌǤ
results obtained in such manner will base on already presented view that biological 
factors determine the extent of possibility or impossibility, therefore, the limits outside 
which development is hard to imagine, and the social environment is responsible for 
realisation of the potential.         ǡ
it is logical that children of more educated parents and presumably more intelligent 
are themselves, more intelligent. Educated parents usually have high aspirations. 
ǡ Ǧ
provide children with the necessary incentives for the full recognition of cognitive 
Ǥparents have higher education, presumably of 
Ǧǡ
Ǧcommunication.
Inference can be seen as a cognitive process to connect information from different 
sources. It is an especially important ability when deriving an implied meaning of an 
ǡ          ȋǡ ʹͲͲͳȌǤ
ǯ
processing in different situations and to be able to give a verbal explanation when it is 
ȋƬǡʹͲͳͶȌǤ




        Ǥ  
school age achievements pragmatic language test does not indicate a continuous and a 
Ǥ
language test in children with dysgraphia language according to the increase of their 





Development of the language, communication and speech systems are depended on 
ǯǤ
of the rules that exist in speech, language and communication is implicit in children 
ȋʹͲͲ͵ȌǤ
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